Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data

School name Springwood High School
Number of pupils in school 1383

Proportion (%) of pupil premium eligible pupils 22.99%

Academic year/years that our current pupil premium 2021/2022

strategy plan covers (3 year plans are recommended)

to 2024/2025

Date this statement was published

November 2021

Date on which it will be reviewed

July 2022

Statement authorised by

Andrew Johnson,
Executive Headteacher

Pupil premium lead

Dan Hobbs, Assistant
Headteacher

Governor / Trustee lead

Louise Gayton

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £245,305
Recovery premium funding allocation this academic year £33,785
Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £279,090

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Springwood High School strives to ensure that every student has the opportunity,
encouragement and guidance to be able to achieve their potential. We are committed
to making sure that every pupil, disadvantaged or otherwise, benefits from access to
quality support, both pastorally and academically.

Our vision is to not only enable all pupils to learn, develop, enhance and overcome
challenges at school no matter what their barrier to learning may be, but also support
all pupils irrespective of ability, to achieve high levels of progress and attainment
academically and personally.

We focus on individual disadvantages rather than a ‘one size fits all’ approach and pay
special attention to literacy skills, attendance issues and the needs of those with
different cultural backgrounds and socioeconomic groups.

Quality first teaching is at the forefront of our approach with a focus on providing top
quality teaching for our pupils. Research is clear that good teaching and strong
relationships between teachers and pupils has the biggest impact on not only
disadvantaged youngsters but also all other pupil groups.

Relationships at Springwood High School go beyond the classroom. We strive to
develop strong positive relationships between pupil, home and school that are honest
and transparent so we can support every student, disadvantaged or not, to be a
motivated valuable member of both school and society as a whole.

At Springwood High School our strategy is also integral to wider school plans for
education recovery. Through a response to common challenges, individual needs and
diagnostic assessment, not assumptions about the impact of disadvantage, we have
implemented,;

A cultural capital curriculum

Internal weekend support sessions for English and Mathematics
National Tutoring Programme

Work with Further Education providers for first-choice places

Our strategy in addressing challenges that our specific individual disadvantaged pupils
face is to take a collaborative approach where all staff understand and fulfil their roles.
We understand that disadvantage is a dynamic entity. The needs of our pupils will
change. With this in mind we keep up-to-date with both, new research developments
and also the ever changing situations of our specific pupils. We will do this by utilising
diagnostic assessments, creating a culture amongst staff that aids aspiration and




giving pupils access to opportunities that they otherwise may have been excluded

from.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number
1 Literacy
Historically disadvantaged students join Year 7 with a literacy deficit indicating
that a literacy gap already exists.
For example, disadvantaged Year 7 intake 2021/22 entered with a reading age
of average 7 months behind their peers.
2 Motivation / aspiration.
Regular internal audits including observations, book looks, data, pupil and
teacher voice help identify specific barriers per cohort. One of our barriers to
learning for disadvantaged students is motivation and aspiration.
3 Attendance.
Attendance data shows that the attendance of disadvantaged pupils is below
that of non-disadvantaged pupils.
Our assessments and observations indicate that absenteeism is negatively
impacting disadvantaged pupils’ progress.
4 Relationships.
Crucial evidence points to the benefits of disadvantaged students building key
relationships with staff. This must be taken into consideration when students
move into the school and continue when they move year group or class.
5 Parental participation.
Parental participation is an on-going challenge for Springwood High School.
This has been heightened by the pandemic. We will continue to build parental
participation and engagement particularly in reference to school events such
as parent evenings.
6 Meta cognition and Self-requlation skills.
Teacher and pupils' voice, along with observations evidence lower attaining
disadvantaged pupils generally lack metacognitive and self-regulation

3




techniques and strategies to apply when being faced with an independent
task. This is evident particularly in the planning of a new task and evaluating
performance.

7 Background Knowledge retention.

Teacher and pupils' voice along with observations identify that, particularly our
lower ability disadvantaged pupils, have a smaller knowledge base than their
peers do. This may be evident as a lack of vocabulary or a narrow
understanding of concepts and background to topics.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

Departments using EEF Literacy guidance. e Monitoring, pupil/staff voice indicate
improvements have been made by
our disadvantaged pupils in terms of
their fluency in reading and wider
vocabulary.

e Monitoring, pupil/staff voice should
also indicate a closing of the gap
between the attainment of
disadvantaged and non-
disadvantaged.

Increased engagement. Extra-curricular, Monitor and act on whole school activities
applications, rewards programmes, Visits, and reports.
participation, ATL scores. e Data showing participation to

extracurricular activities, evidences
an increase in disadvantaged
attendance.

e Data shows a positive trend in those
pupils completing the year specific
rewards programmes and attending
the associated event.

e Every disadvantaged pupil will have
had the chance to attend an off site
Visit.

e Disadvantaged pupil ATL data to
show improvements when compared
to non-disadvantaged pupils.

Improvement in attendance. Improvement in disadvantaged attendance
figures from 2024/25.




Fewer behaviour issues / points. Strong
relationships with staff to be maintained.

Staff training on negative effects of
transition particularly for disadvantaged
youngsters.

e Behaviour points for disadvantaged
pupils to reduce.

e Achievement points being gained by
disadvantaged pupils to significantly
increase.

High attendance to parent evenings and
home/ school meetings. Take opportunities in
school/parent involvement.

Monitor and act on parent attendance
figures. Parent voice.

e Disadvantaged pupil representation
at parents evening is no less than
93%

To improve Meta cognition and Self- Monitoring, reports, pupil/staff voice and
regulation awareness and skills for all observations indicate

disadvantaged youngsters. e Disadvantaged students are able to
regulate their work and complete
tasks independently.

e Homework completion rates should
support these improvements.

Knowledge retention. Monitoring, reports, pupil/staff voice and

observations indicate

e Disadvantaged pupils are now more
aware of subject specific words and
their definitions.

e Disadvantaged pupils are more able
to hold conversations including tier 3
words and using more advanced
vocabulary.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching

Budgeted cost: £ 160,000

Activity Evidence that supports this Challenge
approach number(s)
addressed

Staff responsibility and By following recommendations set 1,2,6,7

TLR’s. Strategic and
operational roles to
support both pupils and
staff. This includes
Pupil Premium,
Assessments, Literacy,

out in the evidence-based research
documents below, we stand the best
chance of raising the bar for all but
disproportionately so for our
disadvantaged pupils.
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Meta Cognition and
self-regulation and Best
use of TA’s and small
group intervention.

Making best use of TA’s. EEF.

Improving Literacy in Secondary
Schools. EEF.

Metacognition and self-requlation.
EEF.

Subiject specific staff
development time and
training.

This is in relation to
assessments, subject
developments, support
for sub groups and
pedagogy.

Key lessons learned in the EEF’s
research show that the number one
factor in improving academic progress
for all, but in particular for
disadvantaged is that what happens in
the classroom makes the biggest
difference. Improving the quality of
teaching.

EEF - A key factor for attainment and
progress is effective teaching, as
highlighted by the Sutton Trust’s 2011
report, which revealed that the effects of
high-quality teaching are especially
significant for pupils from disadvantaged
backgrounds. Evidence suggests schools
who create additional time to prioritise
professional development such as
regular sequential sessions have seen
exceptional outcomes for disadvantaged
students. Improving teaching raises
outcomes for all, but is
disproportionately beneficial for the
most disadvantaged. Inthe EEF
Attainment Gap 2017 report, it states that
what happens in the classroom makes
the biggest difference: improving
teaching quality generally leads to
greater

Improvement. There is particularly good
evidence around the potential impact of
teacher professional development.

The attainment gap. EEF.

1,2,3,4,6,7

Early career staff
support and
professional
development.

Key lessons learned in the EEF’s
research show that the number one
factor in improving academic progress
for all, but in particular for
disadvantaged is that what happens in

2,4,6,7
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/evidence-summaries/attainment-gap/
https://educationendowmentfoundation.org.uk/evidence-summaries/attainment-gap/
https://educationendowmentfoundation.org.uk/public/files/Annual_Reports/EEF_Attainment_Gap_Report_2018.pdf

the classroom makes the biggest
difference. Supporting and developing
early career teachers is vital.

The attainment gap. EEF.

ECF - During induction, it is essential
that early career teachers are able to
develop the knowledge, practices and
working habits that set them up for a
fulfilling and successful career in
teaching. However, too often, new
teachers have not enjoyed the support
they need to thrive, nor have they had
adequate time to devote to their
professional development. The Early
Career Framework (ECF) underpins an
entitlement to a fully-funded, two-year
package of structured training and
support for early career teachers linked
to the best available research evidence.
The package of reforms will ensure new
teachers have dedicated time set aside
to focus on their development

Recruitment and
retention.

Key lessons learned in the EEF’s
research show that the number one
factor in improving academic progress
for all, but in particular for
disadvantaged is that what happens in
the classroom makes the biggest
difference. To retain good quality staff
and be able to recruit when necessary
will aid this end.

The attainment gap. EEF.

2,4,6,7

Staff culture training.

The evidence from the study, Against
the odds, suggests that staff attitudes
are an important factor in creating a
positive culture to successfully tackle
socio-economic disadvantage. A staff
attitudes survey will be sent to all staff.

1,2,3,4,5,6,7



https://educationendowmentfoundation.org.uk/public/files/Annual_Reports/EEF_Attainment_Gap_Report_2018.pdf
https://educationendowmentfoundation.org.uk/public/files/Annual_Reports/EEF_Attainment_Gap_Report_2018.pdf

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 59,545

Activity Evidence that supports this Challenge
approach number(s)
addressed
Provide small group Extra tuition to address specific needs 1,2,6,7
intervention with identified through data or teacher
academic mentors, observations. This is firstly, prioritised
outside of school days, towards disadvantaged but also to any
for pupils with a specific | sub group that is seen to be in need.
focus.
One to one tuition | EEF
(educationendowmentfoundation.org
-Uk)
Small group tuition | Toolkit Strand |
Education Endowment Foundation |
EEF
Purchase of external DFE — Wider approaches for Pupil 1,2,5,6,7
online licences via Premium spending may be used at a
providers that schools discretion. This could be on
concentrate on both music lessons, revision guides,
course materials and breakfast club and educational visits.
also diagnostic No student should be at a financial
assessments. disadvantage due to their
socioeconomic background.
Teacher Assistants, EEF — ‘The recommendations in this 1,2,4,6
learning and academic guidance recognise the fact that
mentors training / small schools are operating within already
group work. tight budgets; however, noticeable
improvements in pupil outcomes can be
made through the thoughtful use of
existing resources.’
EEF - Research which focuses on
teaching assistants who provide one to
one or small group targeted
interventions shows a stronger positive
benefit of between four and six
additional months on average
Best use of TA’s. EEF.
National Tutoring Extra tuition to address specific needs 1,7
programme. School led identified through data or teacher
intervention. observations. This is firstly, prioritised



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants

towards disadvantaged but also to any
sub group that is seen to be in need.

One to one tuition | EEF
(educationendowmentfoundation.org

-uk)
Small group tuition | Toolkit Strand |
Education Endowment Foundation |
EEF

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ 59,545

Activity Evidence that supports this Challenge
approach number(s)
addressed

Employment of staff 2,3,4,5

with specific focus on SHS — A member of staff who is
disadvantaged responsible to raise staff awareness,
pastoral and academic raise student aspirations, provide data

care and We"belng anaIySiS, to encourage and facilitate
Pupil Premium extracurricular sessions, improve
Manager. attendance, and to mentor and nurture

Pupil Premium students. In house
evidence of impacts being made in
certain areas.

EEF - Research from the ‘Teaching and
Learning Toolkit’ states...'Social and
emotional learning approaches have a
positive impact, on average, of 4
months’ additional progress in
academic outcomes over the course of
an academic year.’

Breakfast club. 1,2,3,4,5
EEF - Breakfast clubs that offer pupils

in primary schools a free and nutritious
meal before school can boost their
reading, writing and maths results by
the equivalent of two months’ progress
over the course of a year, according to
the results of a randomised controlled
trial published by the Education
Endowment Foundation (EEF).



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/

The Department for Education (DfE)
Breakfast club programme 2021-2023
overview, published 9th July 2021
states... The evidence shows that
providing a healthy school breakfast at
the start of the school day can
contribute to improved readiness to
learn, increased concentration, and
improved wellbeing and behaviour

DfE Breakfast club programme.

Career guidance. EEF - Strong careers information, 2,3
Development of a advice and Guidance as well as
whole school plan plus | educational experiences are listed in
individualised support the top 10 approaches for disadvantaged
via outside providers. pupils.
Culture capital EEF - ‘One of the areas in which 1,2,3,4,6,7
curriculum. disadvantaged young people can suffer
Development of is in what's known as 'Cultural Capital'
bespoke curriculum to (a knowledge of the way that society
address school works that can be encouraged by

e parents with such things as museum
Spe.CT.C personal and visits and discussions at family
social issues. mealtimes.’
Extra-curricular EEF - ‘One of the areas in which 2,3,4,5,7
activities. i.e trips etc. disadvantaged young people can suffer
Fund disadvantaged is in what's known as 'Cultural Capital'
pupils, where (a knowledge of the way that society
outcor,nes agreed, to works that can be encouraged by
ensure disadvantz;l ed parents with such things as museum

s h 9 visits and discussions at family
puplls have access to mealtimes
opportunities outside
of the classroom.
Learning resources. DFE — Wider approaches for Pupil 2,6,7
Help to provide course Premium spending may be used at a
revision materials, schools discretion. This could be on
equioment and an music lessons, revision guides,
O?hef agreed y breakfast club and educational visits.
resources that the No student should be at a financial
b £ will disadvantage due to their
g'szzn(;ifagvél the socioeconomic background.
Isadv

pupil.
Parent engagement 4,5

events.

EEF - Parents play a crucial role in
supporting their children’s learning, and
levels of parental engagement are
consistently associated with children’s
academic outcomes
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https://www.gov.uk/guidance/breakfast-clubs-programme-2021-2023
https://www.gov.uk/government/publications/the-pupil-premium-how-schools-are-spending-the-funding-successfully
https://www.gov.uk/government/publications/the-pupil-premium-how-schools-are-spending-the-funding-successfully

Pastoral support. EEF - There is extensive evidence 2,3,4
associating childhood social and
emotional skills with improved
outcomes at school and in later life, in
relation to physical and mental health,
school readiness and academic
achievement, crime, employment and
income

Attendance support. EEF - Attendance is seen as one of the 3
7 Building Blocks for Success when
supporting the attainment of
disadvantaged pupils (EEF

Total budgeted cost: £ £279,090

Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

The last two full academic years have been affected by the global pandemic. Despite
being on track with certain strategies some outcomes were not realised and other
strategies were prioritized or amended. During 2019/2020 the PP manager increased
tracking and communication for the most vulnerable. In addition to the government
laptops provided for Year 11, the school also provided desktop computers, web
cameras and printers for those who are disadvantaged, but are not registered or fall
into the Pupil Premium category.

In anticipation of new barriers in the transition back to school and in an attempt to re-
motivate students we offered a Summer School for some of the most vulnerable across
Year 9, 10 and 11. Students completed practical workshops and got a glimpse into how
school life would be at the start of the new academic year. 79 of 80 students who were
invited attended the week-long provision.

Many strategies could not be facilitated in 2020/2021, such as continued increased
parental attendance at school events and increased participation in extracurricular
activities for the disadvantaged. However, increased focus on post 16 aspirations,
communication with families, mentoring and tutoring, plus many of the most vulnerable
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continuing to use the IT resources that were provided by school meant there were still
stories of success throughout the last academic year.

Our internal assessments showed during 2020/2021 that disadvantaged students had
performed better than in previous years relating to attainment and progress 8.

Weekend mentoring continued to be attended very well by some of our most
vulnerable, with over 50% of the cohort having 90% attendance throughout the year,
whether that was remotely or face to face.

Sixth Form admissions for disadvantaged in 2020/2021 continued a positive 3 year
trend. Over 50% of last year 11 cohort have been accepted into Sixth Form, 27
students, many of whom are from socioeconomic disadvantage backgrounds,
compared to 6 students in 2018/2019 during the last strategy plan.

However overall attendance for the disadvantaged was lower than in previous years
and lower than the national average. | should add that this is the same situation for
non-disadvantaged youngsters also. This, in the main, was as a consequence of a
disrupted year based on the global pandemic.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider

Accelerated reader Renaissance Learning

National tutoring programme Department of Education

Class charts TES

Hegarty Maths Hegarty Maths

Show My Homework Satchel One

Springwood Saturday tutoring School Staff / Sixth Form Students
SIMS Capita

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure Details

12



How did you spend your service pupil
premium allocation last academic year?

What was the impact of that spending on
service pupil premium eligible pupils?
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Further information (optional)

In planning our new pupil premium strategy, we have had to reflect on the
reasoning behind strategies we have used in the past. Our starting point in the
past has always been to address the problems that we perceive the
disadvantaged pupils to have. Now, we have worked backwards to establish
what barriers our pupils may have that impact learning both inside and outside
of the classroom.

We are in a much stronger position now to match pupils with strategies that
meet their specific needs.

The approach that we are now taking is heavily collaborative. Many of the
strategies that we implement will be beneficial for all pupils.

We know that what happens within the classroom and quality first teaching will
make the biggest difference to our youngsters. This, supplemented by planned,
small group intervention along with wider strategies around attendance,
motivation and life skills will lead to pupils feeling supported in their academic,
extra-curricular and character development.
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